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Vision for
History

Qur History
Curricutlum
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Our History Curriculum is /& o
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knowledge-richand  iiit History is all about people. The study of people of | .
pas different types from different times and different  ©*%

coherently sequenced. ! places is the most important aspect of our work. ¢
sy History fires pupils’ curiosity about the past in
The curriculumi a o . : :
SEHE N e Britain and the wider world. Pupils consider how
designed to inspirea %2 the past influences the present, what past societies

aber w
o . b were like, how these societies organised their
curiosity ot the past. Our ;F"pgs;.'_'i politics, and what beliefs and cultures influenced
children at Guardian = people’s actions. As they do this, pupils develop a

“@  chronological framework for their knowledge of

Angels will become L significant events and people. They see the
critical explorers by being E%;:"::E diversity of human experience, and understand
_ el more about themselves as individuals and
| exposed to a rich, ;‘;‘;ﬂ‘;ﬂ members of society. What they learn can influence |
Esaft © :

complex and diverse set their decisions about personal choices, attitudes

fe2 and values. In history, pupils find evidence, weigh it

of historical peopleand = up and reach their own conclusions. To do this, |\
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2 evidence, and argue for their point of view —skills  Js
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Our History Curriculum
Will Enable Pupils to: Intent
Pupils are inquisitive about their own past

and that of the world around them. They
become critical thinkers and discerning

Develop a sense of time (chronology), recognising
how time is measured and that some things change
and some things stay the same;

* Investigate how and why events happen and how learners whilst gaining knowledge and a
they may be linked; deeper understanding of the people and
e Consider what it was like to live in different periods . . o .
. . places in their locality, in Britain and the
and what motivated the people who lived then — . _ _ _
and that we cannot think in the way they thought; wider world. Our History Curriculum is
e Recognise that there are some things we can never engaging and inclusive including the
i . i
know about the past an.d that history has to be relevant subject knowledge and key
constructed from the bits of the past that have o 4
survived: disciplinary concepts set out by the
¥ * Understand that people interpret the past differently & National Curriculum. We aim to develop .
2 i ieh . tihd 0 aud
| 1 and use different ways to present their ideas; Lod and nurture our puplls to be young ?“.-,';;
1| * Make thoughtful use of a variety of sources to find iy : : o
_ g historians.
i out about the past; v
| ¢ Communicate their ideas in a variety of ways and A
‘ with clarity and independence. .l
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1"\ Implementation

- History, as a subject, will be taught within a topic from the relevant key stage, enhanced within a theme of subject specific and
- contextual reading materials. History is planned as a sequence of lessons that builds upon consistently developing the subject’s ::,
’ key concepts through ‘as a historian | can’ statements.
Investigate and interpret the past b

This concept involves understanding that our understanding of the past comes from an interpretation of the available evidence.
Build an overview of world history =

This concept involves an appreciation of the characteristic features of the past and an understanding that life is different for =
different sections of society. 5

Communicate historically m
This concept involves using historical vocabulary and techniques to convey information about the past. ::
e

-Each history topic and period of study is planned to ensure relevant skills are being taught.
-Connections between periods of study, both within and throughout each year group and phase, are made.
-Diversity is taught alongside all topics and periods of study from EYFS to KS2.
-As a rights respecting school, we uphold the right that children should have access to a wide range of information, the right to
form an opinion and to be heard.
‘We do this by providing both primary and secondary sources that allow children to examine evidence, sift arguments and
develop perspective and judgement.




= Impact

Progress, measured against skills and knowledge, will show children have the opportunity to reach an advanced and deep
understanding of historical concepts.

When history is taught to high level, children will be ready for the next phase in education and will demonstrate this by
eloquently articulating their knowledge and skills as young historians.

Pupils will know:

‘that there are significant historical people and events in their local/family history

-that there are significant historical people and events in British history and

-that there are similarities and differences between everyday lives in different chronological periods and can evidence.
-that there are similarities and differences between ‘rulers’ in different chronological periods and can evidence.

-that there are similarities and differences between the ‘ruled’ in different chronological periods and can evidence with
substantive knowledge.

-that there are a variety of types of evidence historians use to find out about the past including; archaeology, paintings,
diaries and photographs

that there are a variety of different ways the past is represented including; the work of a historian, paintings and films
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Children will review learning from previous lessons, days, units and years to -
consolidate learning and ensure children know more and remember more. ¥
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Children are taught the key concepts they need to succeed in the lesson. The
direct teaching will looking at primary and secondary sources and is designed to
impart key vocabulary and knowledge the children need to succeed.
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Children are provided with a variety of independent, paired and group tasks to apply ﬁ'&;‘i

their knowledge and use new vocabulary in context. Kagan strategies will be used at this |
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Children's understanding of the knowledge taught in the lesson is assessed and progress
reviewed. Assessment for learning takes place throughout the History lesson and this is
used to adapt future teaching and flash back questions.
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Curriculum Overviews

Curriculum overviews are available to inform planning. They identify
which unit the object is covered within the curriculum with clearly
defined end points. i
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Year 4
General Aims of the National Curricuhim for K51 covered by the PEC History Curriculbum

Pupils should develop an awareness of the past using common words and phrases relating 10 the passing of time. They should know where the people and events they
| studyy fit within a cheonclogical framework and identify similarities and differences between ways of life in different pericds:
I shauld use a wide vocabulary of everyday histoncal ferms
| They should ask snd answer questions. choosing and using parts of stories and other sources to show that they know and understand key features of events:
They should understand same of The ways in which we find oul about the past and identsly different ways in which it is represenied.
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Progremon

£._The progression maps carefully maps the development of key ideas within a
strand from Y1 to Y6 ensuring that the learning journey is cohesive and that
each new element builds on the appropriate conceptual components.




Assessment

Assessment allows teachers to make live judgements about
children’s learning. Based on comprehensive knowledge and
skills framework, teachers assess, monitor, track, and report
history.

il Inclusion

|
\lt All children access the History Curriculum. We teach to the top and scaffold down using
Jj resources, adaptations and adult support to ensure all learners make progress.

Within the representation stage there is a systematic approach to the introduction of new
| content which builds on prior learning and explicit links are made with the content that the
? 1 children have previously acquired.

The use of practical resources to represent the concept or method is vital within the
representation stage to ensure all children have conceptual understanding.

The use of resources also support pupils who are less confident but a reliance on the use of
physical resources is to be avoided.
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